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The third theme of these resources is assessment and accreditation. The following Units are designed to give a range of training activities that will help tutors to understand and use the kinds of approaches for assessment and accreditation in ALN work that are set out in the CF. It is recognised that ALN tutors will be working within a variety of organisational settings and that each organisation will have its own procedures for assessment and accreditation. These training activities will not impinge on these procedures but help tutors to become more thoughtful and skilled in their use of assessment and accreditation. 

It is likely that tutors from different sectors will be more familiar with some aspects of assessment and accreditation than others. For example, FE lecturers may be more familiar with accreditation procedures and community based practitioners may be more familiar with informal methods of assessment.  It is expected that tutors/lecturers involved in the training will share their experiences and learn from each other. 

UNIT 1 introduces the broad topic of assessment, and examines basic understanding of assessment.

Activity A: 
Understanding Assessment 

Activity B: 
Assessment in ALN Work

UNIT 2 discusses accreditation and introduces participants to the SQA framework

Activity A: 

Learning about Accreditation

Activity B: 

Levelling in Accreditation

Activity C: 

Aims of Accreditation

Activity D:

Accreditation Theory in the CF

Activity E: 

Assessing and Creating Materials


Activity F:

Using the SQA Framework

Activity G: 

Portfolios in Accreditation

UNIT 3 explores holistic ways to recognise learners’ progress

Activity A: 

Recognising Progress

UNIT 4 looks at assessment in different contexts and stages of learning 

Activity A: 

Assessment in different contexts and stages of the learning process 

UNIT 5 examines record keeping in ALN work

Activity A: 
Keeping Records
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	Knowledge – What?
	Skills – How to?
	Understanding – Why?



	What do the underpinning learning theories say about assessment?


	How to work on assessment through references to the underpinning learning theories.  Exploring the development and use of appropriate interpersonal relationships between tutors and learners when considering the assessment process.
	Why assessment is integral to the learning process? Why do we use certain approaches to assessment? This can be done through reference to the underpinning learning theories.



	What are the different assessment tools that are in common use?


	How to use the different kinds of assessment tools and materials. This will include use of assessment materials suited to different sectors and contexts.
	Why the different assessment tools, materials, methods and approaches are used. This can be done through discussion.



	What indicators can be used to assess and recognise learners’ progress?
	How to recognise learners’ progress.
	Why a range of indicators are taken into account when assessing and recognising learners’ progress.

	What is the purpose of assessment at the different stages of the learning process?
	How to use assessment at the different stages in the learning process.
	Why assessment takes place throughout the stages of the learning process

	What information do tutors need to know in order to use accreditation? Including SQA procedures etc?
	How to undertake accreditation using the SQA procedures. 


	Why accreditation is appropriate for some learners and not for others.



	What takes place in the different sectors (FE, CLD, and Voluntary Sector) and different contexts (work place, prisons, young people etc)?
	How assessment/accreditation is done in different sectors and contexts e.g.  FE sector and IT based assessments.
	Why different assessments are used in different sectors and contexts.



	What needs to be considered when designing your own assessment procedures and materials?


	How to develop and design assessments your own assessment materials/ procedures.
	Why and when it is appropriate to design your own assessment materials/approaches

	What records need to be kept?
	How records can be kept. (Data protection, freedom of information etc)


	Why records should be kept.
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Understanding Assessment – 60 minutes

The purpose of this activity is:

· To explore participants own current understanding of assessment   and to reflect on what learners’ expectations of assessment might be.

· To highlight the advantages of learner centred and context defined approaches

Participants will use Tasksheet 1.  Flip chart pages will be needed for the small group exercise
Introduction: Assessment is an integral part of the learning process, helping learners to identify their current skills, plan their future learning and understand the progress that they are making. It is essential that tutors have a clear understanding of the learner’s role in assessment and the assessment process as detailed in the CF. 

This exercise aims to highlight the positive benefits of assessment in literacies work and to explore how to communicate these benefits to learners. Some of us may carry memories of being assessed in the past that are not entirely positive and it is possible that some learners may have some uneasy past associations with assessment. For this reason participants are asked to consider briefly how the notion of ‘being assessed’ makes them feel and the benefits that have accrued and also to tease out any negative feelings that exist. 

There is a need to emphasise that whilst tutors should be able confidently to project positive attitudes about assessment within literacies work, they also need to be able to empathise with where some learners might be ‘coming from’. By exploring some of the participants’ own feelings this exercise is designed to help them to understand why there may be some reluctance on the part of learners to undertake assessment and accreditation. The aim is to ensure that, through good practice on the part of tutors, learners will gain a better understanding of assessment within literacies learning and tutors will be able to reinforce and build positive attitudes.

1) Ask participants to use Tasksheet 1 and working on their own, spend 5 minutes thinking about their own thoughts on being “assessed”.

2) Next ask participants to get into small groups of 4 or 5 to compare notes and bring out what they find helpful about assessment. Ask them to make links between the points they have made and the purposes for assessment (CF Section 5 p21) and the principles underpinning assessment (CF Section 5 p23).

3) Participants should note any negative views about assessment. They should explore how these feelings arose. For example participants may remember assessment as a ‘one off’ event that resulted in a ‘pass’ or a ‘fail’. Or they may have seen no relevance in the assessment tasks they were set. Participants should discuss ways to help learners who may have negative views, based on these kinds of experience, to understand how assessment will help them in their literacies learning programme.
4)
In the same groups participants are then asked to imagine that they are meeting a new learner or group of learners at an induction meeting. On a flip chart they will make up a good practice checklist of things that they would discuss with learners as an introduction to assessment as part of the learning process. Participants should use the notes they have made earlier on what they found helpful in undertaking assessments /accreditation. They should also bear in mind the learners’ possible reticence about and understanding of assessment & accreditation.
5)    Participants feed back the checklist to the whole group giving a brief rational for their list.
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LEARNING POINTS:
This task is designed to help tutors to be more thoughtful about assessment activities and procedures. It will help them to approach discussions about assessment with learners in a way that will help them to understand assessment as part of the learning process. It will be a reminder that some learners may have unhelpful preconceived ideas about assessment and that these need to be addressed sensitively.  

The checklists produced should be discussed with reference to the following:
Section 5 of the ALN CF. 

The purposes for assessment are explored in Section 5 p21

The principles underpinning assessment are spelt out in Section 5 p23.

Key points include:
Assessment does not tell us or learners everything learners can do it only answers the questions we ask at one point in time.

Assessment is a process to help learners to:

· Identify their current skills

· Plan their future learning

· Know how well they are doing

Assessment identifies, describes and demonstrates the learner’s current:

· Skills

· Knowledge

It can also 

· recognise achievements

· identify how teaching and learning processes can be improved

NALA uses the following guiding principles to underpin their “Mapping the Learning Journey”
; these principles apply equally to assessment within the Scottish context:

Assessment should be:

· “Learner centred- used in the context of the learners’, needs, interests and goals;

· Flexible and informal – consistent with the origin of the word assessment from the Latin word ‘to sit beside’;

· Constructive – providing feedback on learners’ strengths and on areas they need to develop in a constructive rather than a critical way;

· Clear – understandable enough to be used by learners and tutors to discuss progress together and;

· Holistic- reflecting the whole learning process and ways of knowing and understanding, including social, emotional and cultural aspects.”

 “Mapping the Learning Journey”  National Adult Literacy Agency (NALA) Ireland - 2005 www.nala.ie
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Understanding Assessment

What is Assessment? Activity A

Part 1: What does the term assessment mean to you? If you are told that you are to undertake an assessment at the end of this course:
What would you expect to happen? 

What kind of activities would you expect to be asked to perform for an assessment? 

Who would you expect to decide on what you do and how well you do it? 

How would you feel?

How would you expect the assessment to help you? 

Would the fact that you knew that you were to be assessed hinder your learning in any way? If so, how?

What kind of assessment activities do you find most helpful? Why?

Part 2:

In small groups discuss what you have found helpful about assessment and accreditation. 

Next refer to the following sections in the CF; purposes for assessment (Section 5 p21) and the principles underpinning assessment (Section 5 p23). See if you can make the link between your own experience and these principles and purposes.

Part 3:

Were there any negative views about assessment & accreditation in the group? Explore how these arose. Discuss ways to help learners who may have negative views, based on their past experience, to understand how assessment will help them in their literacies learning programme.

Part 4:

Imagine you are meeting a new learner or group of learners at an induction meeting. Use CF p21-23 and your own notes from Parts 1-3 above. As a group on a flip chart make up a good practice check list of things that you would discuss with learner(s) as an introduction to assessment as part of the learning process.

Be prepared to feed back to the big group.
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Understanding Assessment – 30 minutes
	The purpose of this activity is:

· To allow time for participants to express their own ideas about, and experience of, assessment in ALN learning.

· To give participants the chance to learn from colleagues in different sectors and contexts, their views on the purpose of assessment, and their experience of using, assessment in ALN work.

· To examine these perspectives in the light of the guidance given about the purpose of assessment in the ALN CF.




	Participants will use Tasksheet 1
1) Ask participants to work on their own and spend 5 minutes answering the questions on Tasksheet 1 and to reflect on the reasons for their answers. Explain that there may not be a ‘yes’ or no ‘answer’ for all the statements, some statements may be only partially right or need some qualification. These qualifications should be noted.

2) After 5 minutes (or when finished - but do not leave it too long!) ask participants to get into small groups of 4 or 5 to compare notes. Note down areas where there is consensus and those where there is none.  
3) Ask each group to draw two columns on a flip chart page. Head one: “Assessment in ALN learning is:” and the other “Assessment in ALN learning is not:”

4) If there are areas of disagreement note these separately.
5) Bring the small groups back together. Briefly review the flip chart.
LEARNING POINTS:

This task is designed to explore our understanding of assessment in the context of ALN work.  

Participants are asked to reflect on their responses to these tasks by reading Section 5 of the ALN CF document. 

The purposes for assessment are explored in Section 5 p21. 

The principles underpinning assessment are spelt out in Section 5 p23.

Key points include:

Assessment does not tell us or learners everything learners can do it only answers the questions we ask at one point in time.
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 “Mapping the Learning Journey”  National Adult Literacy Agency (NALA) Ireland - 2005 www.nala.ie
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Understanding Assessment:  What is assessment?

	Assessment is


	Yes/No

Neither

	Assessment is something that all learners must do or go through before they start the learning process.


	

	Assessment is used to find out if learners have specific learning difficulties.


	

	Assessment is used to test learners’ progress in gaining new knowledge and skills.


	

	Assessment is used by tutors as a tool to help them to plan the learning programme.


	

	Assessment is an accountability tool that is needed to provide statistics for the ALN Partnership.


	

	Assessment tools and procedures should be consistent across the ALN Partnership.


	

	Assessment tools are chosen by the tutor or lecturer based on the needs of the learner.


	

	Assessment results are recorded by the tutor/lecturer and stored safely to comply with the Data Protection Act.


	

	Assessment is needed at the end of the learning process to see if learners have achieved their learning goals.
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Purpose:  To provide participants with an opportunity to assess what they would like to learn about accreditation, and to reflect on distance travelled

Duration: 10 minutes (plus 20 minutes for optional discussion)

Learning about Accreditation

Before starting work on the accreditation unit, provide participants with a copy of Handout 1 and ask them to complete it. Participants should keep the sheet. At the end of the training on accreditation, provide them with a further copy and ask them to complete it. Participants can then compare the two versions to see where their learning has occurred and what gaps might still exist. Discuss these observations in a large group, if appropriate.

Learning points might include:

· The diversity of outcomes from similar learning experiences

· The usefulness of reflective evaluation for shaping learning

The helpfulness of setting standards in certain contexts—where everything cannot be known, it is helpful to identify how much knowledge a person has to possess to be competent 
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Summary of KSU of Accreditation

This brief survey is designed to help you, as a tutor, think about your own learning on the topic of accreditation. You can complete it before the training on accreditation to see which areas you would like to devote most time to, and then once more when you are finished to see the distance travelled. This is an informal tool to help you think about assessment.

If there are areas not covered in this training that you would like to learn more about, or you feel that too much emphasis is put on some areas at the expense of others, please let your trainer know. That kind of feedback is invaluable as the materials are developed to become more relevant and more helpful to tutors.

The survey includes a scale from 1 to 5. Use this to indicate what degree of mastery you believe you have on each of the factors, with 1 representing “a great deal more to learn” and 5 representing “a high level of comfort.” Giving yourself a 5 does not mean that you know everything, but that you feel informed and competent on that topic.
	I have the information I need to use accreditation tools.
	Much more to learn
Very comfortable

1
2
3
4
5

	I know why accreditation is appropriate for some learners and not others
	Much more to learn
Very comfortable

1
2
3
4
5

	I know how to apply the SQA procedures
	Much more to learn
Very comfortable

1
2
3
4
5

	I have some knowledge of accreditation in different sectors (CLD, FE, etc.)
	Much more to learn
Very comfortable

1
2
3
4
5

	I know when it is appropriate to design my own assessment materials and procedures
	Much more to learn
Very comfortable

1
2
3
4
5

	I know what needs to be considered in designing my own assessment tools
	Much more to learn
Very comfortable

1
2
3
4
5

	I know how to develop and design my own assessment tools to suit the specific purpose and context
	Much more to learn
Very comfortable

1
2
3
4
5
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Purpose: To familiarise participants with the “levelling” principle of accreditation

Duration: 60 minutes

Levelling in Accreditation

Ask participants to turn to Appendix 5 of the CF (p158). This shows a chart for the core literacies skill “Read with Understanding” for three different levels of accreditation—Beginning, Mid-Level, and Upper Level.

Divide participants into small groups. Provide a selection of varied texts, one or two to each group. A short newspaper or magazine article, a bus timetable, or even a birthday card, would work well. Ask participants to identify the information they would get out of the texts for each of the three levels of reading.

Spend the last fifteen minutes of the session in a large group discussing the findings of the small groups, and how they help with understanding the principles behind the Scottish accreditation system. Provide each participant with a copy of Handout 1 to illustrate the way the three levels of reading discussed in Appendix 5 fit into the broader framework. Ask participants to locate the levels from Appendix 5 on the chart.

Learning points might include:

· The increasing complexity of the skills, and information handling, 
required at each level

· The consistency of the qualifications framework across different areas of 
learning

· The usefulness of the framework in helping to think about learning goals

[image: image36.wmf][image: image37.wmf][image: image38.wmf]
Levels in the Scottish Credit and Qualifications Framework

(from the Scottish Qualifications Authority Website)

	SCQF

Level
	SQA National Units,

Courses and Group Awards
	Higher Education
	SVQs

	12
	
	Doctorate


	

	11
	
	Masters


	SVQ 5

	10
	
	Honours Degree

Graduate Diploma/Certificate 
	

	9
	
	Ordinary Degree

Graduate Diploma/Certificate
	

	8
	
	Higher National Diploma

Diploma in Higher Education
	SVQ 4

	7
	Advanced Higher

Certificate in Higher Education
	Higher National Certificate
	

	6
	Higher


	
	SVQ 3

	5
	Intermediate 2

Credit Standard Grade
	
	SVQ 2

	4
	Intermediate 1

General Standard Grade
	
	SVQ 1

	3
	Access 3

Foundation Standard Grade
	
	

	2
	Access 2


	
	

	1
	Access 1


	
	


[image: image39.wmf][image: image40.wmf][image: image41.wmf]
Purpose:
To provide tutors with a chance to reflect on the main purposes 
of accreditation and consider a range of approaches

Duration:
40 minutes 

Aims of Accreditation

Divide participants into groups of three, and distribute a copy of Handout 1 to each participant. Ask participants to consider for 30 minutes:

1. What other purposes could accreditation serve?

2. Who benefits from each of the purposes identified?

3. How would accreditation be designed to meet each purpose in turn?

4. What kind of accreditation tools would provide the most information across a range of purposes?

Ask participants to discuss their responses in a large group. Record and display the answers on a flipchart. 

Learning points might include:

· No one accreditation system completely addresses all the purposes

· There are many ways to design an accreditation system

· Accreditation reflects the beliefs and values of those who are accrediting learning
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Why Accreditation Matters

For a long time accreditation was divided into two areas: formal education, such as college qualifications and university degrees, and vocational education, such as apprenticeships. Recently, however, accreditation systems have begun to recognise that there are many other venues for learning, and ways to capture that learning going beyond exams and other formal systems. This has led to the development of accreditation tools that take into account learners’ life experiences and work history.  A well designed system has a number of advantages. For ALN learners these include: 

Articulation 
Qualifications from one type of learning provide an opportunity to enter another type of learning, such as when core skills education leads to college attendance. Rather than having to take tests to demonstrate their abilities, learners have evidence of their strengths.

Transferability
Well designed systems allow learners to move easily between different learning providers and different areas of study by providing a standard “currency” for the various institutions involved

Demonstration of
For some learners, qualifications are a valuable and Achievement
important way to record their progress. Not all learners 
view qualifications this way, but for some who did not 
gain qualifications at school it can be extremely 
satisfying to do so as an adult.

Organising
Qualifications can be a useful way for providers to organise Provision
and monitor the effectiveness of their provision. Well 
designed systems provide a structure which can be an 
effective way to organise teaching and learning while 
recognising the interests and needs of learners.
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Purpose: To familiarise participants with the accreditation theory in the CF

Duration: 30 minutes

Provide participants with the following information, and ask them to turn to p23 of the CF.

Accreditation Theory in the CF

The CF discusses assessment and accreditation (p21-24), and there is a clear and consistent philosophy set out in the framework document (p23). Several aspects of this philosophy will make practical differences in how teaching and learning are approached, and are worth examining in more detail.

6.  Wherever possible, activities used for assessment should be chosen or 
designed by learners.

8.  Assessments should be valid so they are appropriate to their purpose, 
9.  Assessments should be fair so that they provide results that are accurate 
 for all types of learners in the system (especially in the case of    

     summative assessment leading to certification)

10. Assessments should be practical and not too costly, too time-
   

      consuming, or too difficult to implement with the human and material  

      resources available.

Ask participants in small groups to discuss the following questions for each of the points above:

1. What does the point imply about the design of assessment tools?

2. How would we know when we had successfully created this type of assessment?

Bring participants into a large group for a debrief during the last five minutes.

Learning points might include:

· Participants have a great deal of knowledge regarding effective assessment and accreditation

· The principles in the CF encourage creativity and open-ness in assessment, as well as leading to accreditation
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Purpose: 
To familiarise participants with the way materials are assessed against performance levels, and make decisions about creating materials 

Duration: 80 minutes

Assessing and Creating Materials

Ask participants to spend about 20 minutes reviewing Appendices 6 & 7 of the CF in small groups. Open the group up to discussion of questions or comments participants generate regarding levelling materials for 10 minutes. Participants will find it helpful to refer back to Appendix 5 (as used in Activity B).

Ask participants to reform small groups and to pick one outcome from one level of the “Read with Understanding” matrix from Appendix 5 of the CF. The small groups should attempt to generate three activities to demonstrate that outcome, and justify each in the same style used in Appendices 6 & 7. Debrief in a large group after 20 minutes.

In a large group, ask participants to consider the following questions:

1. How challenging is it to find materials to use to demonstrate outcomes?

2. What are the major limits to generating your own materials?

3. What are the advantages to generating your own materials?

4. In what circumstances would you consider generating your own materials?

5. How might you want to check the materials against the levels?

6. Where would you go for support with this process?

Learning points might include:

· Working backwards from outcomes to activities is relatively straightforward

· Your centre’s internal support system should provide checks and support for the key stages of assessment, including levels of materials and assessment decisions against national standards

· Support is available from a number of sources, including the Scottish Qualifications Agency and the local Further Education College if you are community based

· Generating your own materials allows for localisation of the resources, which can make them feel more real to learners, but requires care to ensure they are chosen for the appropriate level.


Purpose:  
To build familiarity with the Scottish Qualifications Authority 
materials on accreditation

Duration: 
60 minutes

Using the SQA Framework

This exercise involves visiting the Scottish Qualifications Authority website (www.sqa.org.uk). This website has a host of materials providing detailed analysis of levels of learning and the outcomes likely to demonstrate they have been achieved. Participants can use the website either singly or in small groups.

Ask participants to use the SQA website to find resources useful for designing learning for the following learner:

Andrew is a forklift driver. He has been offered the job as shift leader, but in order to show he can take care of the paperwork he has been asked to demonstrate that he can perform the Core Workplace Skill of Numeracy at Intermediate 1 level.

There are several resources that are useful to support Andrew in thinking through his learning plan. These include:

· The Guide to Assessing Workplace Core Skills. This is a useful document on accreditation and includes a chart (p 9) of the outcomes for Numeracy Intermediate 1.

· National Unit Specification Numeracy (Intermediate 1). This is the detailed listing of the unit’s specifications, and provides standards for the sorts of tasks Andrew would have to perform

There may be other helpful resources—the SQA website is regularly updated with new materials and specifications, and is worth reviewing regularly if tutors are working with learners who are working towards accreditation.

Participants create two examples of tasks that would help to provide evidence of Andrew’s abilities, and share them with the large group.

Learning points might include:

· Navigating the SQA website

· The detailed public information available regarding the SCQF system

The potential for designing materials that acknowledge the skills and interests of learners whilst also meeting the SQA requirements.


Purpose:  To introduce the use of portfolios to participants

Duration: 60 minutes

Portfolios in Accreditation

One of the key methods for creating evidence that a learner has a specific level of ability, and therefore can claim a particular qualification, is the portfolio. In a large group, ask participants to identify the pros and cons of portfolios for 10-15 minutes. These might include:

	Pros
	Cons

	Several pieces of work can count towards one outcome
	Requires a high level of organisation

	Avoids “one time only” tests—work can be added as the learner progresses
	Work may be at a variety of different levels—what counts?

	Everyday literacies materials can be used to demonstrate abilities
	May turn into a “catch-all” rather than a collection of best work

	Provides a way for learners to look back and recognise their own progress
	Is more difficult than stand alone tests when demonstrating standards

	Gives control of assessment to learners
	Requires a secure storage and record keeping method


Ask participants to download Guidelines on Building a Portfolio of Evidence for Core Skills in Community Settings from the SQA website (alternatively, have printed copies of the Introduction and Section 2 [p1-14] to distribute). Spend 30 minutes in small groups or alone reviewing the Introduction and Section 2 of the guidelines. In a large group, ask participants to consider the following questions:

1. How can you address the pros and cons generated by the group?

2. What resources would tutors draw on to learn more about portfolios?

3. What more would they need to know to implement portfolios?

4. How do portfolios compare to other assessment methods?

Debrief for 10-15 minutes in a large group.

Learning points might include:

· Portfolios are a flexible and effective method of accreditation

· Portfolios require careful attention to standards

· Learners can contribute substantially to the design of portfolios

· Portfolio assessment is highly appropriate for the SQA framework

· There is a great deal of support available for portfolio use in literacies


Recognising Progress – 60 minutes
	The purpose of this activity is:

· To help learners to recognise their achievements and understand the progress that they have made. 




Participants will use Tasksheet 1 and Handout 1. 

Each participant should have a number of ‘post its’. Trainers must have 4 flip chart pages ready made up headed with:

1. Change as an adult learner 

2. Change in knowledge and skills 

3. Change as a literacy/numeracy user 

4. Change in confidence and self esteem 

These sheets should be set up following Stage 1 below.

Introduction:
Participants will need to be familiar with Sections 3.5, 3.6 and 3.7 and Appendices 5, 6 &7 of the CF.

This Unit looks at a holistic approach to recognising learners’ progress, where some of the tools/methods of assessment as discussed in Sections 3.3, 3.5, 3.6  and 3.7  of the CF might be used as part of an on-going discussion with a learner about how his/her progress might be recognised. 

To measure the overall changes that improved literacy/numeracy practices have made to a learner’s life, we need to encourage practitioners to be aware of the broad spectrum of changes that increased competence can make to learners’ everyday lives and then to find ways to try to capture these differences and changes in ways that can be measured and recorded. (For an exploration of record keeping see Unit 5)

Stage 1 (15 minutes):

Indicate that we are going to discuss how we can recognise the progress that learners are making through taking part in literacy/numeracy programmes:

Ask the group to think of the signs that they look out for that give them an indication that a learner is making progress. Prompt the group to think of indicators of self-confidence, self esteem, motivation and commitment as well as indicators of increased KSU.











Recognising progress and achievement.

You will need several ‘post it’ notes.

Firstly on your own note down on this page the kinds of signs that would indicate to you that a learner or group of learners is making progress. Try to think of learners that are known to you.

Think of things that might indicate increased self-confidence, self-esteem, motivation and commitment as well as indicators of increased KSU. For example an indicator of motivation might be when you see learners taking additional work home with them.

I feel that a learner is making progress when:

.

I know that a learner is making progress when:

Next: In small groups share your list of indicators and discuss.  What kinds of progress have you noted?  Agree between you 8 to10 indicators that seem to be the most important ones. Now put your ideas on to ‘post it’ notes (one idea per ‘post it’) and then stick each ‘post it’ on to one of the 4 flip chart pages under the heading where you think it belongs.


Recognising progress in literacy and numeracy practice.  Examples of change:

Change as an adult learner (demonstrating independence & fluency)
· The learner comes regularly and punctually 

· The learner plans how to fit learning into his/her life 

· The learner can relate learning and teaching activities to his/her learning plan and specific goals
· The learner is willing to work on individual tasks

· The learner participates effectively in shared activities

· The learner can review learning undertaken and recognise small steps as 

progress

· The learner is more self directing when carrying out literacy or numeracy tasks with the help of a supporter 

· The learner has found new resources, sources of support or informal learning ‘apprenticeship’ opportunities and has begun to use them successfully 

Change in knowledge and skills. (demonstrating progress – e.g. using progress indicators see - Appendix 5 or skills checks p36 to 40)

· The learner uses what s/he knows about language, transcription etc. 

· The learner is aware that spoken and written language are different and the conventions for using language vary according to context

· The learner is aware that written language involves making choices about organisation and punctuation which do not occur in spoken language

· The learner uses numbers and calculations as reliably and efficiently as necessary 

· The learner shares his/her knowledge and methods with others via accepted ways of representing numbers and calculations 
· The learner uses different units of measurement and chooses the most suitable units to use

Change as a literacy/numeracy user (demonstrating the application of learning – i.e. demonstrating skills/understanding)
· The learner is using new knowledge and skills in the area of adult life anticipated in the original learning plan with the same or very similar purposes, kinds of people and settings 

· The learner is adapting and transferring his/her knowledge of skills to a new area of adult life that was not anticipated in the original learning plan 

Change in confidence and self-esteem (demonstrating participation – i.e. demonstrating skills/ understanding)
· The learner has grown in confidence and self-esteem and feels able to speak up for him/herself 

· The learner is participating more actively in social life by joining in new community organisations of leisure activities, other adult learning or paid or unpaid work


                                                 

	The purpose of this activity is:

· To give participants the opportunity to share their own experiences of assessment with colleagues from other organisations and to gain an understanding of practice in other sectors and contexts.

· To evaluate current practice with reference to the guidance in the CF and where necessary to make recommendations for improvement.




	Participants will use Tasksheets 1, 2 & 3 and Handout 1

Input:

Stage One (10 minutes):

Refer participants to the CF – Section 1: 5 on p21 and Section 3: 3.2, 3.3, 3.5, 3.6 and 3.7.

In the CF, assessment is seen as part of the learning process from the first meeting with a tutor or guidance worker through to the completion of the ALN learning programme.

The stages at which assessment takes place are::

· Prior to the learner’s decision to start learning

· For entry into the learning programme

· During the learning programme

· On completion of the learning programme

The key underpinning principles are set out on p23 of the CF.

Participants should be familiar with all of the above from their own experience; however, this activity is designed to help participants to learn about practice in a range of settings through reference to the case studies in the CF and through discussion with colleagues who work for other organisations.

Stage Two (5 minutes):

Handout 1 gives the reference pages for case studies for various methods of assessment at different stages of the learning process. Give a brief overview of the stages and some of the case studies.









Assessment - evaluating our current practice.

PART ONE:

On your own – 5 minutes:

Use Tasksheet 2 to note down your answers

Work through column “What happens in my organisation” to note down what each stage of the learning journey, in terms of assessment, is like for a learner or group of learners within your own work setting.

Please try to look at each stage from the perspective of the learner or potential learner. 

For example: 

Stage 1: Prior to the learner’s decision to start learning.

When asked, what might a new learner say about the way he/she was introduced to the idea of learning?

What happens when it is suspected that an individual might have an ALN need? Is an “alerting tool” used? Is informal discussion used and if so how well structured is the discussion? 

Stage 2: For entry into the learning programme.

What happens to a new learner?

Do you have an induction course? How is the Initial Assessment done? 

Do learners have choices? 

Stage 3: During the learning programme.

Are learners involved in reviewing their progress? How are they helped to understand what progress is and how it can be measured? How is progress recorded?

Stage 4: On completion of the learning programme.

What happens to learners when they complete their programmes?

PART TWO:

Now work with a colleague from another organisation. 15 minutes.

Exchange notes so that you can both complete the second column “What 

happens in other organisations?”



PART THREE:

Use Tasksheet 3 and briefly note down for yourself what you feel are the current strengths and weaknesses in your own organisation. (You will not be asked to feed this back to the group) 5 minutes.


Reflecting on the practice of Assessment within my own work setting.

	Assessment Stage
	What happens now in my organisation:


	What happens in other organisations?

Name:

	Prior to the learner’s decision to start learning


	
	

	For entry into the learning programme


	
	

	During the learning programme


	
	

	On completion of the learning programme


	
	



Assessment as Part of the Learning Process.

Identifying strengths and weaknesses in current practice.

	Our current strengths and weaknesses in using assessment

  


	Things we/ I do well:
	Things we/ I need to do just a bit better:
	Things we/ I must change:

	
	
	


	Note down here any issues that you need to discuss with your line manager:





Case Studies – Assessment

There are a number of case studies about assessment in Part 3 of the CF:

	Page in CF 
	Context for learning
	Stage in the learning process
	Good Practice

	67
	Community based, urban area
	New learners
	Induction course for new learners.

	68
	Generic
	Initial assessment/discussion
	Examples of questions for initial interview

	69
	Community based
	Initial discussion and introduction to a group
	Introduction to a group for a new learner

	71
	Jobseeker interview
	Potential new learner
	Identification of learning needs



	72 
	Prison Service
	Potential new learners
	Identification of learning needs



	73
	FE
	Induction into FE
	Use of Plato as a diagnostic tool

	74
	FE 
	Induction into FE
	Use of CTAD Target Skills for skills profiling/ screening

	75
	Informal


	Initial assessment
	Use of free writing tasks

	85
	Informal
	Formative assessment
	Progress towards own goals



	85
	ESOL
	Formative assessment
	Progress based on ability to undertake every day tasks outside the classroom.

	86
	Sheltered workshop
	Progression
	Following completion of accredited course went on to write their own newsletter.

	86
	Informal
	On-going – review
	Use of 4 domains for on going review

	87
	Community based - rural
	On- going - review
	Based on self reporting in structured interviews of difference learning has made in every day life

	91
	FE
	Summative Assessment
	Use of core skills profiling within vocational courses.

	92
	Work-based – Social Work
	Exit Interview
	Use of exit interviews to help learners to progress from ALN 

	93
	Community based
	Two year review
	Interview learners that have attended for over 2 years to help them to move on

	94
	Community based
	Moving on
	Use of “moving – on” forms.



Keeping Records – 50 minutes
	The purpose of this activity is:

· To explore the reasons why we need to keep records about learners.

· To understand what information we need to keep.

· To explore issues of confidentiality and ways to ensure that learners have control over their own records.




	Participants will use Tasksheet 1 and Handout 1.
Introduction:

This activity will explore some of the issues surrounding record keeping. These are principally to do with the tension between the need for organisations to keep records about learners and the learners’ right to own information about themselves. This can be particularly problematic in the social practices, learner centred model of literacies learning.

Stage 1 (15 minutes):

Before we decide on the records we keep we have to explore what information we need and why we need it.

Brainstorm with the group and use the flip chart to record the responses to the following questions. NB the questions can be put up on the flip chart in advance of the session.

1. What information do we need to keep?

2. Who are the stakeholders that need this information?

3. Why do we need this information?

1. What information do we need to keep?

Learning points:

There will be a range of answers but you will need to summarise. We need information that will tell us about learner:

· Participation
· Retention
· Achievement
· Progression




2. Who are the stakeholders that need this information?

Learning points:

The stakeholders will include:

· Learners 

· Our organisation 

· The ALN Partnership

· HMIE

· Funders such as ESF

3. Why do we need this information?

Note that different stakeholders wish to keep records for their own purposes. The tutor’s first concern must always be to ensure that the records kept enable learners to review their own achievements.

Learning points:

· Learners will be interested in their own achievement and progression.

· Tutors want to know that learners are making progress for their own job satisfaction.

· Other stakeholders will want to know about learner achievement and progression but also learner participation (who came to courses, are we reaching excluded groups etc) and retention. However these stakeholders main focus will be on issues like value for money and the quality of the learning programme.

Discuss – There can be a tension between, on the one hand, ensuring that assessment is an integral part of the learning process and that learners have good quality feedback about their progress and achievement and, on the other hand, gathering the different kind of information about learner achievement and attendance that other stakeholders need in order to evaluate the quality, effectiveness and efficiency of the service being offered.

Stage 2 (10 minutes):

Refer participants to Tasksheet 1  

Page one is a table for recording the kinds of information that practitioners and organisations need to keep and store to be able to evaluate with learners their progress and their achievements. 


Page two is about the information that practitioners and organisations need to evaluate the quality of the learning experience for learners.

Page three is information that the organisation and the ALN Partnership needs to judge whether the target groups are being reached and retained.

Stage 3 (15 minutes)

Divide into groups of three to try to complete the tables.

Give out Handout 1 as a prompt if any group is struggling.

Stage 4 – Feedback (10 minutes):

Bring the small groups back together to discuss their ideas. 

Teaching points:

Note that tutors will be keeping a wide range of information about learners. It is important to ensure:

1. That they do not keep too much information.

2. That they keep sufficient information to ensure that the needs of all the stakeholders are accommodated.

3. That learners’ ownership over their own records is always respected.

Recording learners’ progress and achievement 

	What we need to know:
	How we will get this information:
	Who will be involved in getting this information?
	When will the information be collected?
	How will this information be stored and used?

	Learners’ goals:

What did learners tell us that they wanted to achieve?
	Initial discussion notes

ILPs/ GLPs

Induction Course records

Other assessment tools
	Learners

Guidance staff

Tutors
	At the start of a course.
	

	Learners’ needs:

Their starting point in

· Literacy

· Numeracy 

· Other?
	Alerting Tools

Placing Tools

Diagnostic Assessments

ILPs/GLPs

Individual Interviews

Other assessment tools.
	Learners

Guidance staff

Tutors
	At the start of a course.
	

	Learners’ achievements:

Did learners reach their goals?

Did they improve their core skills? What methods of assessment were used?

Can they transfer their skills to new contexts?

Have they become independent learners?
	ILPs/GLPs

Formative assessments

Progress Indicators

Tutors’ observations

Exit Interviews

End of course surveys

Summative assessments

External qualifications

Other assessments tools.
	Learners

Guidance staff

Tutors
	At the end of a course
	

	Learners’ progress:

Progress  learners have made since completing courses
	Post exit surveys

Post exit interviews
	Learners

Guidance staff

Tutors
	6-12 months after the end of the course
	


Recording learners’ experience of learning 

	What we need to know:
	How we will get this information:
	Who will be involved in getting this information?
	When will the information be collected?
	How will this information be stored and used?

	How did learners feel about their learning experience? 

Did people get good information? 

Were staff helpful?

Did learners feel that they were: achieving motivated, respected, included. Did they feel in control of their own learning? Did the course give them variety, challenge and creativity? Did they enjoy themselves? Were they satisfied? Was the accommodation good?
	Questionnaires

Interviews

Focus groups

Observation of learning groups.

Evaluation events

Other
	CLD/College staff 

Guidance staff
	During and at the end of the course.
	

	What did they feel about their achievements?

Did they achieve what they wanted? 
	Interviews

Focus groups

Questionnaires

Evaluation events
	CLD/College Staff

Guidance staff

Tutors
	At the end of the course
	


Recording learner retention and participation 

	What we need to know:
	How we will get this information:
	Who will be involved in getting this information?
	When will the information be collected?
	How will this information be stored and used?

	What was the drop out rate?

How many people started and how many people finished our courses.
	Course registers
	Tutors

Guidance staff
	At the end of the course
	

	What is the population profile of the area?
	Scottish Neighbourhood Statistics

Local Community Surveys
	CLD/College Staff
	1. At the programme planning stage.

2. At the programme evaluation stage
	

	What is the profile of our participants?
	Enrolments Forms.
	CLD/College staff
	At the end of the: session/term or the learning programme.
	

	Did we reach our target groups? 

Did the target groups achieve their goals? (See table 1)

Did the target groups have good learning experiences? (See table 2)

Did we have the right targets?
	Enrolment forms.
	CLD/College Management
	
	


Recording learners’ progress and achievement 

	What we need to know:
	How we will get this information:
	Who will be involved in getting this information?
	When will the information be collected?
	How will this information be stored and used?

	Learners’ goals:

What did learners tell us that they wanted to achieve?
	
	
	
	

	Learners’ needs:

Their starting point in

· Literacy

· Numeracy 

· Other?
	
	
	
	

	Learners’ achievements:

Did learners reach their goals?

Did they improve their core skills? What methods of assessment were used?

Can they transfer their skills to new contexts?

Have they become independent learners?
	
	
	
	

	Learners’ progress:

Progress  learners have made since completing courses
	
	
	
	


Recording learners’ experience of learning 

	What we need to know:
	How we will get this information:
	Who will be involved in getting this information?
	When will the information be collected?
	How will this information be stored and used?

	How did learners feel about their learning experience? 

Did people get good information? 

Were staff helpful?

Did learners feel that they were: achieving motivated, respected, included. Did they feel in control of their own learning? Did the course give them variety, challenge and creativity? Did they enjoy themselves? Were they satisfied? Was the accommodation good?
	
	
	
	

	What did they feel about their achievements?

Did they achieve what they wanted? 
	
	
	
	


Recording learner retention and participation 

	What we need to know:
	How we will get this information:
	Who will be involved in getting this information?
	When will the information be collected?
	How will this information be stored and used?

	What was the drop out rate?

How many people started and how many people finished our courses.
	
	
	
	

	What is the population profile of the area?
	
	
	
	

	What is the profile of our participants?
	
	
	
	

	Did we reach our target groups? 

Did the target groups achieve their goals? (See table 1)

Did the target groups have good learning experiences? (See table 2)

Did we have the right targets?
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Assessment is a process to help learners to:


Identify their current skills


Plan their future learning


Know how well they are doing





Assessment identifies, describes and demonstrates the learner’s current:


Skills


Knowledge





It can also 


recognise achievements


identify how teaching and learning processes can be improved





NALA uses the following guiding principles to underpin their “Mapping the Learning Journey”�; these principles apply equally to assessment within the Scottish context:





Assessment should be:


“Learner centred - used in the context of the learners’, needs, interests and goals;


Flexible and informal – consistent with the origin of the word assessment from the  Latin word ‘to sit beside’;


Constructive – providing feedback on learners’ strengths and on areas they need to develop in a constructive rather than a critical way;


Clear – understandable enough to be used by learners and tutors to discuss progress together and; 


Holistic - reflecting the whole learning process and ways of knowing and understanding, including social, emotional and cultural aspects
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Ask for a few examples to get going, e.g. 


Taking additional work home from the group session might be an indicator of increased motivation.


Coming punctually to sessions might indicate a change in attitude to learning.


Taking responsibility for a group exercise might indicate increased self esteem.


Speaking to a school teacher about a child’s progress might indicate increased self confidence.


And so on.





Hand out Tasksheet 1 and ask participants to answer the questions fairly quickly, without too much in-depth thought.  They should make fairly quick value judgements about the signs they would look for. If possible they should try to base their judgements on learners that they know.





Stage 2 (15 minutes):





When participants have completed their individual lists on Task Sheet 1 ask them to get into small groups of 3/4 and in the group discuss the indicators that they have listed. Consider what each indicator is telling us about the learner’s progress and achievements. What kind of progress is being indicated?





Next ask each group to work together to choose from their individual lists 8 -10 key indicators. When they are satisfied with their list transfer their ideas on to post it notes – one indicator per ‘post it’.





Stage 3 (5 minutes):





Put up the 4 flip chart pages that you prepared earlier and ask each group to see if they can place their ‘post its’ showing indicators of success under one of the four headings.


Changes as an adult learner. ( demonstrating independence & fluency)


Changes in knowledge and skills in literacy and numeracy (demonstrating progress - using progress indicators see - Appendix 5 or skills checks pages 36 to 40)


Changes as a literacy/numeracy user in every day life. (demonstrating the application of learning – i.e. demonstrating skills/understanding)


Changes in confidence and self esteem (demonstrating participation – demonstrating skills/understanding)





Stage 4 (15 minutes):





When all the ‘post its’ are in place bring the whole group back together. Give out Handout 1 compare and discuss.
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Stage 5 (10 minutes): 





Summary of learning points:





When considering learners’ progress and achievement we need to be clear about:





1. What we need to measure?


2. How we measure it? (This is covered in Unit Five - Record   


    Keeping)





1. What we need to measure:





In literacies learning we obviously need to be aware of progress and achievement in learners’ KSU in literacies practices. 





(As we know this means that we are concerned with much more than, for example, the coding and decoding of text on the page. We need to know that learners know the conventions relating to the written word and that they also understand the meaning, bias and the intention of the written text.)





BUT we also need to know whether learners:


 Have gained in self-confidence and self-esteem. If they have then  


 	 they will be able to begin to stand up for themselves in everyday life.


Are becoming independent as learners and understand how to learn. If they are this will hopefully mean that learning will continue long after the literacies sessions have finished.   





Are transferring and using their new KSU in everyday life. If they are this will hopefully mean that they will keep and develop what they have learned into the future. 





In other words we need to be concerned with measuring progress over a broad spectrum of achievement.





Progress in learning can, therefore, be measured by the range of changes that can occur in the learner’s behaviour: 


As an adult learner


In knowledge and skills in literacy and numeracy


As a literacy/numeracy user in every day life.


In confidence and self esteem





It is important to stress that these four areas are interconnected. 
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For example:





A learner may be making good headway with their knowledge and skills in literacy and/or numeracy and this might be clearly measurable through achievement of accreditation or through the matching of the enhanced skills to the core skills frame work but he/she may be unable to translate this learning into using these skills in everyday life.





Or a learner might be making very good progress, both in literacy/numeracy skills and in using their new skills in everyday life but may not have mastered the necessary skills or discipline to become an independent adult learner. This might mean that once the learner leaves his course he will find it difficult to maintain his new skills or to make further progress. He has not yet become an independent adult or lifelong learner.





Tutors will therefore need to work with learners on all of these areas of potential change and will need to find ways to help learners to recognise the progress that they are making on all of these fronts; also they will need to find ways of recording learners’ progress in these areas to justify the funding for the courses.





At every stage in the learning process learners need to be encouraged to reflect on and to review the progress that they have made, across this spectrum. This can be quite difficult if progress represents quite small steps towards the learner’s goals





2. How we measure progress.





This activity concentrates on a holistic approach to recognising learners’ progress where all aspects of the learner’s life are taken into account. This broad definition of progress is important if we wish to make sure that learners have developed a critical awareness of literacies practices and that they have become sufficiently independent and fluent in literacy/numeracy to be able to apply their new skills to everyday life.  In this way they will be able to continue to learn for themselves, when their ALN course is complete. 
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Assessment in different contexts and stages in the learning process - 50 minutes
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Stage Three (25 minutes):





Take participants through Tasksheet 1. 


Then working in groups of 3 or 4:


For the first 5 minutes complete the first column on Tasksheet 2 as individuals.


Then spend a further 15 minutes discussing their notes with colleagues so that the second column can be completed.


Then as individuals spend 5 minutes completing the table on 


	Tasksheet 3





 Stage Four (10 minutes): Feedback to the whole group.





 Learning Points:





1. Differences in practice between organisations (Tasksheet 2):


Discuss any differences in practice between organisations. Note that there is no “right” way to conduct assessment and that practice will vary between sectors. The methods that are appropriate for an FE College may be inappropriate for community based provision. FE Colleges will be preparing learners for accredited courses in an institutional setting and the assessment methods used will reflect this. Community based provision is more likely to be helping learners to accomplish literacy or numeracy tasks required in real life and assessment methods will need to measure their growing competence in these areas.





2. Strengths and weaknesses (Tasksheet 3):


It is not intended that participants should feedback on their own observations of their organisation’s current strengths and weaknesses.  The idea here is for participants to have a check list of anything that they feel they might wish to discuss with their own management.  It is, however, worth reiterating the principles of assessment from p23 of the CF. 





These are:


Assessment should be closely integrated with teaching and learning activities. Learners can learn from their assessment experiences.


Having set their own learning goals, learners should regularly review their own progress.


Assessment should be challenging for learners and involve creativity, strategic thinking and problem-solving.


Assessment should allow learners to see the connections between what they are learning and the real-life applications of that learning.


Everyone (tutors, learners, programme co-ordinators) should see clearly what is being assessed, how it is being assessed, and what the results of the assessment imply for planning future learning and teaching.
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Wherever possible, activities used for assessment should be chosen or designed by learners.


The methods used can include portfolios of work, problem-solving scenarios, performances and computer simulations as ways of modelling the learners’ realities.





And, particularly where assessment is for certification purposes:





Assessments should be valid so they are appropriate to their purpose, provide adequate coverage of all the elements of learning and are accessible to all.


Assessments should be fair so that they provide results that are accurate for all types of learners in the system (especially in the case of summative assessment leading to certification).








Assessments should be practical and not too costly, too time-consuming, or too difficult to implement with the human and material resources available
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� Scottish Neighbourhood Statistics, see www.scotland.gov.uk/stats/neighbours/tables/neighbours.asp
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