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Theme two illustrates practice in literacy and numeracy teaching and learning from the length and breadth of Scotland.   This theme of learning resources aims to help tutors use the CF’s tools, case studies and examples to reflect on and develop their own practice.

UNIT 1 introduces tutors to the CF’s tools for planning teaching and learning sessions. It introduces the lists of KSU in literacy and numeracy learning as a way of focussing the Curriculum.  

Activity A Identifying the KSU involved in learning tasks

Activity B Planning learning sessions based on the literacies KSU required.

Activity C Using the wheel to plan a broader Curriculum

Activity D Reflecting on the underlying principles of your work

UNIT 2 focuses on the use of the wheel for review with learners. It connects this activity with the Core Skills framework as a way of both broadening the Curriculum and discussing the potential of accreditation.

Activity A Familiarisation with the wheel

Activity B Reviewing learning activity using the wheel

Activity C Discussing the potential of accreditation of ALN work

Activity D Considering the local options for Core Skills and/or accredited learning 

UNIT 3  deals with aspects of the organisation of individual learning.  The activities have been designed to support the compilation of learning plans and focus on the process of setting realistic learning goals.

Activity A The process of individual learning planning

Activity B Writing an individual learning plan

Activity C Introducing individual learning planning in a group context

Activity D Setting realistic, measurable learning goals

Activity E Using the wheel as a tool in goal-setting

Activity F Identifying the KSU involved in a numeracy learning goal

Activity G Relating learning activities to learners’ goals

UNIT 4  promotes the value of learning within a group.  Tutors are asked to reflect on the key elements involved in organising group learning, including how learning plans are agreed.

Activity A What makes a good learning session?

Activity B The value of group learning

Activity C The elements of group management

Activity D How learning plans are agreed within ALN settings

Activity E Completing a group learning plan.
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	Knowledge – What?
	Skills – How to?

	Understanding – Why?



	What is available to be learned and taught in the Scottish ALN framework 

What the wheel and its illustration of Core Skills contributes to the Scottish ALN Curriculum

What might be included in the complex capabilities of literacies

What might be included in the complex capabilities of numeracy

What principles underpin the ALN Curriculum
	Using the wheel and/or the lists of complex capabilities to plan a series of learning sessions

Using the lists of complex capabilities to identify what a learner needs to know, understand and be able to do

Check a planned Curriculum against the Curriculum principles


	Why the framework is process-based and how this relates to the provision and use of the CF’s tools

The potential of the Wheel to help a tutor broaden the ALN Curriculum for a learner

The potential of the lists of complex capabilities to help the tutor focus the ALN Curriculum for a learner

Reflecting on one’s personal approach to the Curriculum’s principles

	What are the possibilities for a learner’s progression into other Core Skills and /or accreditation in the area
	Use the wheel to review with a learner
	The potential of the wheel for promoting discussion of a learner’s progression 

The different values people may attach to accreditation 

	The variety of resources available to support a learner’s ALN activities

Local access to resources
	Select resources appropriate to a session planned with a learner


	A very broad range of resources may be appropriate to the ALN learner

Selection should be guided by Curriculum principles

	What is involved in effective group management
	Sequence learning activities to provide a meaningful structure to several sessions
	The importance of planning review, variety, relevance and structure into sessions

	Key elements of individual learning planning
	Compile individual and group learning plans
	The process of individual learning planning

	What is involved in an individual learning plan
	How learning plans are agreed within ALN settings


	The purpose of a learning plan

	What might be involved in helping learners articulate their learning goals
	Enable learners to set realistic goals

Using the wheel in goal-setting
	The importance of goal-setting in learning planning

	The ingredients of an effective learning session

Elements of group management
	Sequence learning activities to provide an appropriate learning session
	The value of group learning

The essential role of the tutor
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Purpose: The purpose of this activity is to give practice in learning planning by  


 identifying the KSU involved in learning tasks.

Duration: 45 minutes

Identifying the KSU involved in learning tasks

Literacies are a collection of complex capabilities. It is useful for a tutor to be able to analyse the KSU a learner might need in order to be able to undertake a particular literacy or numeracy task. The lists in the CF can be useful here.  Tutors then need to be able to build an appropriate programme of work using these ideas.

Participants, in pairs or threes, choose one of the scenarios outlined below. Then they are asked to:

· Identify the KSU involved in the learning goals of the learners outlined below.

·  Note them down by making a spider or jotting them down using the grid (Tasksheets 1-2)

· Use the lists of the complex capabilities of literacies and numeracy (CF p36-40) to add and focus ideas.

A hairdressing student wants to learn how to fill in the appointments book correctly.

A careworker says she needs to be able to write a daily report in the Care Home’s “handover book” about her clients.

 An apprentice motor mechanic  (full ILP on p122-123 of the CF) notes as his goal “Read motor magazines”

The Super Shopper group (CF p47) wishes to cost, purchase and charge for, the materials for their coffee break.

Or work on the learning task of a student known to you.

	Learning task
	knowledge
	skills
	understanding

	
	
	
	


Once participants have prepared their “spiders”, display them for all to see and/or ask them to report back to the big group.
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Identifying the literacy KSU in a learning task

Choose one of the scenarios noted below:

· Identify the KSU involved in the learning tasks of the learners outlined below.

· Note them down by making a spider or jotting them down using the grid.

· Use the lists of the complex capabilities of literacies and numeracy (p36-40) to add and focus ideas.

1. A hairdressing student wants to learn how to fill in the appointments book correctly.

2. A care worker says she needs to be able to write a daily report in the Care Home’s “handover book” about her clients.

3. An apprentice motor mechanic (full ILP on p122-123 of the CF) notes as his goal “Read motor magazines”

4. The Super Shopper group (CF p47) wishes to cost, purchase and charge for, the materials for their coffee break.

5. Or work on the goal of a student known to you.

Learner:

	Learning task
	knowledge
	skills
	understanding
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Purpose: To practise planning activities based on identified KSU

Duration: 30 minutes


Planning learning sessions based on the literacies KSU required
Ask individuals to choose and sequence some of the ideas developed in Activity A into a plan for 3 two-hour sessions of varied learning activities. The task sheet will ask them to:

· Note down against the ideas for KSU any particular sequence in which they think they should be introduced.

· Put together an outline plan for 3 two-hour sessions of working with this learner or group. They may only cover a small part of the list of ideas generated.
· Make sure the plan has: 

· time to discuss the plan with learner
· time to review previous session’s learning, 
· a variety of activities,
· well structured sessions
· relevance to the learner’s goals
Ask those working on the same scenario to come together and display spiders/grids and detailed plans together and discuss them noting the differences and common ground.

Return to the big group and consider strengths and challenges of planning in this way. Help tutors from different backgrounds and teaching environments to articulate their different views on this.
Learning points might include:

· You may not cover all the ideas generated on your grid or flipchart

· The lists can be a useful memory jogger of what is available to be learned

· It’s useful to have thought of an appropriate sequence to introduce learning (even if your learner loses interest and you change your plans!)

· Build learning in little steps.

· Revisiting the previous session’s work is important for skill learning where practise is important.

· A variety of activities allows for different learning styles.
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· Note down against your ideas in Activity A the sequence in which you think they should be introduced.

· Put together an outline plan for 3 two-hour sessions of working with this learner or group. You may only be able to cover a small part of the list of ideas you generated.
· Make sure you have: 

· time to discuss the plan with learner
· time to review the previous session’s learning, 
· a variety of activities,
· well structured sessions
Display spiders/grids and detailed plans together.

Lesson plans

1.

2.

3.

4.
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Purpose: 
To give participants practice in using the wheel to broaden a literacy 

learner’s Curriculum.

Duration: 20-35 minutes

Using the wheel to plan a broader curriculum
The wheel may prompt a tutor and learner to see new ways of achieving the learner’s goals as well as prompting ideas for new areas to work on. Hand out paper copies of the wheel (and/or the magnetic version if available) and Tasksheet 1.

If the wheel is new to participants (see Activity A in Unit Two “ Familiarisation with the wheel”)

· take a few minutes to talk them through the language, layout and



purpose of the wheel

· “read ” the wheel from centre out, perhaps describing the work of a 
learner known to you or using one of the case studies below.

· identify the different Core Skill elements and their relation to SQA units.

· reassure participants, if necessary, that this will not necessarily lead to 
accreditation but that ALNIS identifies the Core Skills Framework as the 
basis for measuring “distance travelled” (ALNIS p30)

Once participants are familiar with the wheel,

· Ask participants, in pairs, to choose one of the case studies on Tasksheet 1 or continue with a case study from Activity A.

· Using the wheel, identify the domain in which the learner is working.

· Note the core skills the learner may already have worked on and how they might be extended.

· Then ask participants to identify other areas of Core Skills which could be usefully and relevantly offered to the learner.

· Mark these on the wheel.

Feedback ideas to whole group, with discussion around:

· Which parts of this process would you do with a learner?

· In what ways could the activities you offer the learner promote the ALN principles of self-determination, critical awareness and lifelong learning? 

What does the wheel contribute to the planning process for tutor and learner?
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Using the wheel to plan a broader Curriculum

Choose a case study from below or continue with the case study from Activity A

· A learner is receiving exit guidance and is now researching and recording opportunities for “moving on” (CF p93)

· Two learners, for whom English is an additional language, have been working on reading labels on medicine bottles (CF p89)

· A literacy group is researching places of interest in the local neighbourhood (CF p63)

· A drop-in learner at college aims to enrol on a plumbing course. (CF p51)

· A learner known to you.

Identify the domain in which the learner is working.

Note the Core Skills on which the learner has been working. 

What other areas of Core Skills could you usefully and relevantly offer the learner?

Mark these on the wheel. Can you include ideas from other Core Skills areas to build a Curriculum plan for this group/learner?

 For example,
· can you build in new opportunities for literacy and numeracy?

· can you use IT?

· what aspects of ‘working with others’ might help your learner/group achieve his/her goals?

· how might ‘problem solving activities’ support him/her in achieving his/her goal?
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Purpose: 
To encourage tutors to reflect on the principles underlying the work 



they are planning

Duration: 20 minutes

Reflecting on the underlying principles of your work
The principles behind the Adult Literacy curriculum are shown on the diagram of the wheel (p29) and expanded on CF p30

Ask participants to:

1. Use plans they have made in the previous activities (or other plans they have made for literacies learning) and ask themselves how far they fulfil the   principles of the ALN curriculum as shown on the wheel.

2. Note their ideas on Activity D: Tasksheet 1.

	
	Comment 

	How am I promoting my learner’s lifelong learning?
	

	How does this activity promote my learner’s self-determination?
	

	How does this activity develop my learner’s critical awareness?
	


What other principles do you think underpin the work you do with your learner?

· In the big group ask for examples of work which promote each principle.

· Having done that exercise, ask if the participants agree with the choice of underpinning principles for this curriculum? What’s been left out?

· Ask for examples of other principles which they think underpin the learning they are planning. Bring out into the open and discuss other principles which inform tutors’ work. Ask how this is translated into practice. Case studies on CF p27, 28, 62 and 93 show how some of the curriculum principles can be translated into learning activities
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Reflecting on the underlying principles of your work
Using plans you have made in the previous activities (or other plans you have made for literacies learning) look over the work you are planning with your learner and ask yourself how far it fits in with the principles of the ALN curriculum.

	
	Comment 

	How am I promoting my learner’s lifelong learning?


	

	How does this activity promote my learner’s self-determination?

	

	How does this activity develop my learner’s critical awareness?


	


What other principles do you think underpin the work you do with learners? 
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Purpose: To familiarise participants both with the wheel as a representation of the ALN curriculum and with the language of Core Skills

Duration: 30 minutes

Familiarisation with the wheel
Hand out paper copies of the wheel.  If available, handout the magnetic

model of the wheel.

· Discuss the language, the layout and the purpose of the wheel.

· Look over the wheel and “read it” from the centre outwards.

· Identify the different circles including those of the Core Skills elements.

Ask participants in pairs to discuss ideas on how it could be used as a tool for the suggestions below. (N.B. in a big group you might ask pairs to tackle just one of the suggestions):

· review with a learner, 

· planning by tutors and learners or

· reflection on (or, as a reminder  of) what could be covered in ALN work.

· reflection on the underpinning principles of the work you are doing.

Feed back to the group and flipchart suggestions.

Learning Points might include

· The purpose of the wheel is to represent the ALN curriculum with the learner at the centre

· The wheel can help stimulate tutors and learners to think broadly about their learning and include new contexts, activities and challenges into their work

· It can also challenge tutors to evaluate their work against the principles of ALN learning.

· The Core Skills Framework gives a useful way of talking about what is available to be learned in Adult Literacy and Numeracy whether or not the learner wants to work for accreditation.  It was identified in the ALNIS report as the basis for measuring learners’ “distance travelled” towards their chosen goals.

It is useful to become familiar with some of the Core Skills language since learners may meet it if they attempt accreditation at work or in other sectors of learning. It is used in schools, colleges as well as in vocational accreditation throughout Scotland.
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Familiarisation with the wheel

Using your copy of the wheel consider how you could use it for the following activities:
· review of work done with a learner, 

· planning by tutors and learners or

· reflection on (or, as a reminder of) what could be covered in ALN work.

· reflection on the underpinning principles of the work you are doing.
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Purpose: To consider how the wheel might be used for review and onward progression with a learner

Duration: 30 minutes

Reviewing learning activity using the wheel
Select and hand out a case study chosen from CF p53, p60, p63, p86, or write one based on a group known to you.

Using one of the case studies from the CF or a learner’s work, ask participants in pairs to review the learning which has gone on:

· identify some of the group/learner’s activities over the last few sessions and the goals they were working on 

· identify the domain in which they were working 

· discuss which of the Core Skills elements were worked on: write notes on, or tick that element of, the wheel 

· include a discussion of all the Core Skills elements (Encourage participants to think widely about this including any research or problem-solving done, any use of ICT etc.)

· note one or two Core Skills elements which might build on the work you have been reviewing

Feed back the findings to the group. Together discuss it with regard to the principles of ALN. (See below) Discuss what using the wheel like this might add to the usual review process. 

Principles check!

In the work you have been reviewing and the work you are planning what opportunities are you offering for:

· Promoting lifelong learning?

· Developing critical awareness?

· Promoting self-determination?

Learning points might include:

· using the Core Skills Framework can encourage tutor and learner to think widely about what is available for learning in ALN provision, whether or not they are interested in accreditation

· using the wheel might be a useful way to prompt reflection on the principles of ALN work

· becoming familiar with the vocabulary and ideas of Core Skills could be a useful way to promote lifelong learning opportunities to learners.
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Review using the wheel

Using the case studies and the wheel, review the learning which has gone on 

· identify some of the group/learner’s activities over the last few sessions and the goals they were working on 

· identify the domain in which they were working 

· discuss which of the Core Skills elements were worked on: write notes on, or tick that element of the wheel 

· include a discussion of all the Core Skills elements (think widely about this!)  

· note one or two Core Skills elements which might build on the work you have been reviewing
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Purpose: To consider why some learners may want to work for Core Skills accreditation

Duration: 15 minutes

Discussing the potential of accreditation of ALN work
Ask participants to think of some form of accreditation they have achieved (e.g. Highers, a Driving Licence, a SVQ, ECDL, a degree). Using a copy of the grid below (Tasksheet 1), consider why they undertook this accreditation. Tick any reasons that apply.

	(
	To gain access to a course, a job or an activity?

	(
	To get promotion in a job?

	(
	To give a structure to your learning?

	(
	To see where you and your learning fit into the bigger picture?

	(
	The personal satisfaction of getting a certificate to show what you have learned?

	(
	Because that was what was expected when  

learning something?

	(
	Some other reason?


Consider how/if accreditation has opened up opportunities to you.

In the big group consider:

· how/if any of these reasons for undertaking accreditation might apply to ALN learners you know.

· how/if a discussion of the accreditation opportunities could be introduced with learners.

· how such a discussion would fit with the principles of ALN work as outlined on the wheel.

Learning Points might include:

· accreditation can be vital for widening learners’ access to further opportunities of all sorts

· people work for accreditation for a variety of reasons

· most of the biggest learning challenges are not accredited (being a parent, facing bereavement etc.)

· accreditation involves assessment by others.  Sometimes learners are only interested in self-assessment.  That’s absolutely fine.  Nevertheless consideration of the Core Skills Framework may encourage them to widen their learning goals 
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Discussing the potential of accreditation for ALN work

Think about some form of accreditation you have undertaken (e.g. Highers, ECDL, driving test, a degree). Why did you do it?   Tick any reasons that apply

	To gain access to a course, a job or an activity?


	

	To get promotion in a job?


	

	To give a structure to your learning?


	

	To see where you and your learning fit into the bigger picture?


	

	The personal satisfaction of getting a certificate to show what you have learned?
	

	Because that was what was expected when learning something?
	

	Some other reason?


	


Consider how/if accreditation has opened up opportunities to you.
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Purpose: To explore the challenges and opportunities for Core Skills learning and/or accreditation in your local area.

Duration: 40 minutes

Considering the local options for Core Skills and/or accredited learning
It would be useful to have a range of information available for this session on the local options for lifelong learning provision and accreditation. Ask participants to return to the notes they made on the case study in Unit 2, Activity B.  Or work on case studies of learners known to them.

Using Tasksheet 1 individually note down:

· one or two areas of potential new work which might be offered to the learner (e.g. some numeracy, using ICT or undertaking some research)

· any potential you can identify for practising the other Core Skills of Working With Others or Problem Solving

· one or two of the Core Skills which the learner has worked on extensively.  These might offer potential for accreditation if desired.

Feed back ideas to the group and note on a flipchart, under headings - New Work, Other Core skills, Consolidating Work.

Ask pairs to look at the display of information about lifelong learning provision in their area.  Can they jot notes on:

· Who could give you and your learners information about SQA/SVQ possibilities in your area?

· Are there any opportunities for learners for visits (to College Open Days?)  Or speakers (Job Centre Plus? HR from employment?  Careers Scotland?)

· What are the possibilities for ICT use in the planned work?  Where is there access to ICT?

Feed back to the large group. Give any local information appropriate to the discussion. Draw attention to the range of information/leaflets etc. you have provided. Discuss what information and training providers might need to take this further.

Learning points might include:

· This is quite a big step for both learners and tutors. Reassurance may be necessary that there will be further training, support and information if there is interest in taking this forward.

· Ideally there should be information available at this session about local progression opportunities.

· Widening the Curriculum to include learning of other Core Skills does not necessarily commit you to accreditation.
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Part One

Return to the notes you made on the case study in Unit 2: Activity B.  Or work on case studies of learners known to you.  Note down:

· one or two areas of potential new work which might be offered to the learner (e.g. some numeracy, using ICT or undertaking some research)

· any potential you can identify for practising the other Core Skills of Working With Others or Problem Solving

· one or two of the Core Skills which the learner has worked in extensively.  These might offer potential for accreditation if desired.

Part Two
With a partner browse the information available on lifelong learning provision in your area, consider:

· Who could give you information about SQA/SVQ possibilities for your learners in your area?

· Are there any opportunities for learners for visits (to College Open Days?)  Or speakers (Job Centre Plus? HR from employment?  Careers Scotland?)

· What are the possibilities for ICT use in the work planned?  Where is there access to ICT?


Purpose: To identify the key elements in planning learning with an individual.

Duration: 30 minutes

The process of individual learning planning

In pairs, working with the case study on p38 of the CF, and the process of individual learning planning detailed on p65 of the CF, can you identify the key elements of learning planning undertaken by the tutor?

Each pair to feed back to whole group.  Key points/issues flipcharted by trainer.


Purpose: To practise some of the mechanics of writing an individual learning plan

Duration: 40 Minutes

Writing an individual learning plan

Trainer to hand out blank copies of the Learning Plan from CF p118 (Appendix 1a).

Participants, in pairs, are asked:

· to read and discuss the case study on p38 of the CF

· using a blank Learning Plan, to write an initial learning plan for the learner in the case study

In the large group ask participants:

· how they found doing this activity 

· was it useful?   

Additional points to focus whole group feedback on, might be:

· What might the tutor get out of compiling an initial learning plan?

· What might an individual learner get from the process of learning planning in this way?

Trainer to remind trainees that an individual learning plan should outline:

· the agreed learning goals

· the steps needed to achieve them

· how progress will be measured

· suggested activities and resources


Purpose: To share ideas and strategies for individual learning planning within a group context.

Duration: 40 minutes

Introducing individual learning planning in a group learning context

Ask participants, in pairs, to share with each other how they undertake individual learning planning within a group context.  Make notes to feed into whole group discussion later.

Then, doubling up the pairs and working in small groups, and using the case study on individual learning plans on p77 and p78 of the CF, participants can discuss:

· What might learners get from this way of approaching individual learning planning?

· How might you adapt this approach to your circumstances?

In the large group, take feedback from each of the small groups.  Discussion around the usefulness/effectiveness of the approach undertaken in the case study example and to elicit ideas and strategies group members themselves use in drawing up individual learning plans within a group context.

May be useful to use 2 flipcharts, one to record points/issues raised from discussion of the case study; another to record how they currently undertake individual learning planning in their own groups.


Purpose: To share skills and strategies for enabling learners to set realistic goals.

Duration: 45 minutes

Setting realistic, measurable learning goals
In pairs, ask participants to discuss:

· What are the issues a practitioner might face in helping learners articulate their learning goals?

· How can we enable learners to set realistic, measurable goals?

Trainer hands out flipchart sheets, for each question, for participants to record their ideas and practice.

In coming back as a large group, each pair pins up their sheets and can address their flipcharted comments.  The whole group discussion should give participants the opportunity to give mutual support, share ideas and strategies for practice. The key ideas and strategies might be typed up and circulated to members of the group at a later stage.

Now, in pairs choose one of the learners outlined below or agree on a learner of your own and:

· discuss how you would go about helping your learner set realistic, measurable goals 

· identify the key elements in the process.

Learner 1 is happy to work on whatever you think s/he needs to.

Learner 2 wants to be able to help his children with their school work.

Learner 3 wants to improve their English so they can go to college.

Learner 4 wants to work in a shop but knows her maths is not good.

In coming back together as a whole group, and to focus the discussion, the trainer may want to ask pairs to offer 3 key elements in the process of helping the learner to set realistic goals.  Key elements can then be recorded on a flipchart.


Purpose: 
To challenge tutors to think about how they might use the 



Communication and Numeracy ring of the wheel with learners to help 

the goal-setting process

Duration: 40 minutes

Using the wheel as a tool in goal-setting.

In pairs, and with a hard copy of the wheel to use, discuss:

· How could using the Communication and Numeracy parts of the wheel, as a prompt, help the learner to think more concretely about his/her learning goal?   

· What questions would you ask your learner to establish what learning goals they may have?

Then, if the whole group is small enough, pairs should take a photocopied (A3 size) version of the wheel and stick it onto a flipchart sheet.  Write up their thoughts/ideas on the above questions onto their sheets – making use of the copy of the wheel.  When finished, pin up and everyone move around the room reading each others’ comments.

or 

if the group is too large for the above feedback, keep as a whole group but ask pairs to briefly report back their discussion re the above questions on use of the wheel to aid the goal-setting process.

Whole group discussion on use of the wheel to aid the goal-setting process.


Purpose: To give practice in learning planning by identifying the KSU involved in learning tasks.
Duration: 50 minutes

Identifying the KSU involved in a numeracy learning goal

Participants, in pairs, are given the following scenario:

“In using the wheel as a goal-setting tool with your learner, she has indicated that she would like to be better at maths so that she can take out the best mobile phone contract”.   

And are asked, using the grid on Tasksheet 1, to:

· identify the KSU involved in the learner’s learning goal then
· put together an outline plan for 4 sessions of working with this learner on her expressed goal

Pairs to report back to large group.  Flipcharting and discussion to enable sharing of ideas on outline learning plans.

Identifying the KSU involved in a numeracy learning goal.

In using the wheel as a goal-settling tool with your learner, she has indicated that she would like to be better at maths so that she can take out the best mobile phone contract.  Using the grid below, and p39-40 of the CF, can you:

· Identify the KSU involved in the learner’s learning goal?

	knowledge
	skills
	understanding

	
	
	



Purpose: To practise relating learning activities to learner’s goals and identifying appropriate learning resources.

Duration: 45 minutes

Relating learning activities to learner's goals and identifying appropriate learning resources

Refer to resources map CF p57 and resources checklist CF p59. If this activity can be undertaken in a resource base it will be a more meaningful activity, but you will need to extend the time!

· Look at the resources diagram together. 

· Ask participants to identify one resource from the list which they have successfully used OR would like to use. 

· Share information about availability of resources in the area (record on a flipchart if appropriate)

· Using Tasksheet 1 ask participants, in pairs, to choose appropriate resources for a CF case study learner or a learner known to them (could be a learner from other Unit 3 activities).

Hand out a copy of Tasksheet 1. Ask participants to choose 2 or 3 of the learning activities identified in a CF case study or a previous Unit 3 activity and complete the grid.  If resources are available, collect and consider the appropriate resources.

1. Ask for one example from each small group (If there is access to resources ask the group to show the resources they have chosen)

2. When you have a good variety of suggestions ask the participants to reflect on the activity. Head a flipchart “Choosing resources” and ask for suggestions from the group about what they need to think about when choosing resources

3. Compare with the CF checklist on p59.  

- What would you add to the CF list?

- Would you challenge the CF list?

- What input might the learners have in the choosing process?

- Do any of your chosen resources illustrate checklist ideas particularly well?

Learning points might include:

· It’s important to choose the resource which fits the learner’s goal; not just because it’s to hand!

· Be critical (and encourage learners to be critical) about resources. 

· Learners will often have very strong views about the learning resources. There are useful case studies on CF p53 and p60 of learners being critical of their resources and building on that critical awareness.

· Often the best resources are the real materials (or adapted from the real materials) brought in by the learner.

It’s important to bear practicality and availability of resources in mind.


Choose 2 or 3 learning activities identified in a CF case study or a previous Unit 3 activity and complete the grid. 

 If resources are available, collect and consider the appropriate resources.


	Learning activity
	purpose
	resources
	How does it contribute to learner’s goal?

	1.


	
	
	



Purpose: To identify the ingredients of a good learning session

Duration: 25 minutes

What makes a good learning session?

Individually, think of a training/tutoring session which you thought went well as either a learner or a tutor:

· Note down what made it enjoyable

· Think about variety, structure, activities, length, size of working groups, resources etc.

· Share your notes/thoughts with a partner

Ask participants to write a ‘retrospective’ plan for that session on a flipchart poster to be posted up around the room for others to read.

Come back together as a whole group, trainer to pull together the key elements of what would be in an effective tutor/training session.   See list below.

Learning points might include:

· Variety of activities

· Variety of learning group sizes – individual; small and larger group

· Related to goals

· Related to prior learning

· Chance to relate to/work with others

· Well-structured content – beginning, middle, end

· A break

· Interesting/relevant resources.

Purpose:  To discuss the advantages of learning in an ALN group, and to begin to develop ideas and strategies for overcoming the challenges.

Duration: 40 minutes

The value of group learning

Trainer to hand out copies of ‘The advantages and challenges of group learning’ grid for participants to work with (Tasksheet 1).

Participants start by having a go at filling in the grid on their own.  Then share what they have written with a partner.

Then together compile a list of suggestions as to how any of the perceived challenges of learning in a group might be overcome.

Trainer to hand out flipchart paper to each pair for them to record:


The challenge          -         how it might be overcome.

Trainer to bring pairs back as a whole group and:

1. Ask for feedback on the advantages of group learning and should include the       

 points on p45 of the CF in the discussion.

2. Ask each pair, in turn, to talk to their flipchart sheets on the challenges and 

 strategies or ideas they have for overcoming them.

Learning points might include:

· Effective group management skills

· Paired/smaller group activities

· Support from assistant tutors

· Thoughtful preparation

· Appropriate resources.

1.1 
The value of group learning

Can you reflect on the ALN groups you have tutored, or any of the case study groups referred to in the CF and use the grid below to record:

· The advantages of group learning

· The challenges in group learning.

	Advantages of group learning
	Challenges in group learning

	
	



Purpose:  To encourage participants to work together to consider the key elements involved in management of ALN groups.

Duration: 35 minutes

The elements of group management

Trainer to hand out copies of ‘The elements of group management’ spider chart – Tasksheet 1 – and ask participants to spend 5 or 10 minutes on their own, using the spider to ‘brainstorm’ what a tutor has to consider when planning a group learning session.

Participants then pair up with a neighbour and compare spider charts.

Trainer hands out flipchart paper for each pair to make poster sized spider charts of their drafts.  Pairs pin up their completed versions and participants are then asked to go round and look at all the spider charts pinned up.

Trainer to bring everyone back into a whole group and ask pairs to report back on their ‘elements of group management’.  

Trainer to record on a flipchart the key elements of group management being suggested by participants as essential to the effective management of ALN groups.  

As part of the discussion the trainer will want to feed in information from the CF.  For example, 

Learning points to include:

· The key role of the tutor  (to be emphasised)

· Curriculum

· Resources

· Learners’ goals

· Information from p46-49 of the CF.

1.2 
The elements of group management

Using the spider chart below, can you ‘brainstorm’ on what you would consider the important elements for effective management of ALN groups.










Purpose: To give participants the opportunity to identify how learning plans can be agreed in a range of ALN contexts.

Duration: 45 minutes

How learning plans are agreed within ALN settings

In advance of the training session, the trainer will have prepared a series of poster- sized sheets, one for each of the following ‘case study’ groups outlined in the CF:

· P80 Further Education college group

· P46 Literacy Group

· P52 Reminiscence Group

· P47 Numeracy Group

· P80 Workplace Group

· P44 ALN Group.

Depending on the trainees, there may be other more relevant groups that the trainer wants to add in to replace any of the above.   A4 copies of the ‘case study’ groups would be useful also.

The trainer posts up the relevant posters of ALN groups, as prepared, around the room.  Participants are asked to go and ‘sign up’ to one of the groups as outlined on the posters.  Trainer then organises the participants into working groups around each ‘case study’ group and gives them the A4 ‘case study’ notes to work from.

In their groups, participants are asked to:

· Read their ‘case study’ group notes 

· Identify how learning plans are agreed in their case study group and to make notes of the key elements in that process

· Reflect on how these plans allow for group and individual goals to be worked on.

Participants are asked to come back as a large group with each small group reporting back on their discussions around the above tasks.

Trainer to flipchart key points from the reporting back and discussion.  You might also specifically ask participants:

· What ideas from doing this exercise could they use in their own practice.


Purpose: To give participants practice in completing a Group Learning Plan.

Duration: 45 minutes
Completing a Group Learning Plan

Using blank Group Learning Plan forms from p136-137 of CF, participants are asked, in their working groups, to:

· attempt to complete a Group Plan for their ‘case study’ group

· identify which elements might be appropriate for whole group work/paired activities and individual work

Whole group:  Discussion  - How did they find doing this exercise?   Any issues?

In what ways would it be useful to them in their own context?

Learning points to include:

· p83 of CF second column starts “Negotiating a Group Learning Plan will…”
[image: image1.png]









Learning Planning


Unit 4: Activity D
































Management


of ALN groups











Learning Planning


Unit 4: Activity C: Tasksheet 1
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